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Abstract 
This study aims at discovering whether or not there is any differences of students' reading comprehension skills for: (1) 
those who take learning model DRTA, PQRST, and DRA models, (2) those  who have high, moderate, and low 
interest in reading,  and whether (3) there is any interaction of learning models and reading interest toward reading 
comprehension skills. This study was conducted at the Junior High School Ternate. The number of samples is 79 
people. The results of this study found that: First, there is a difference between the reading comprehension skills of 
students who take learning model DRTA, PQRST, and model DRA. Model DRTA yield better result compared with 
the DRA model and PQRST model. Secondly, there are differences in reading comprehension skills of students who 
have  high, moderate, and low reading interest. Students who have  high reading interest  show   better understanding 
than students who have moderate and low  reading interest. Third, there is an  interaction of learning models and 
reading interest toward reading comprehension skills 
Keywords: reading comprehension, modeling, reading interest. 
 
1. Introduction 
Hudgson (1980) states that reading is a process that is carried and used by the reader to get the message that the 
author trying to convey through words in written language. A process that requires the reader to understand the 
written word is an integral and visible in a glance, and the meaning of these words can be known. If this can be 
met then the implicit and explicit messages  can be understood, so that the reading has been done well. A person 
who is reading means he is doing something in the form of communication with oneself through the written 
symbol. The meaning of the reading passages does not lie only  on  written material but also lies in the mind of 
the reader itself. Thus the meaning of the reading can vary depending on readers and their different experiences   
that they had at the time of reading and they use them to interpret the written word. 
In line with the above opinion, Godman (1988) says that reading is an activity of picking meaning or 
understanding and it is not just of a row of explicit words   (reading     the lines), it also involves the meaning 
behind the rows contained in the row (reading between the lines) , and even  the meaning lies behind the row of 
that line (reading beyond the lines). According to him, reading is an active process and is no longer a passive 
process, reading is an active process rather than a passive process means that a reader must actively try to grasp 
what he reads, he should not just accept it. Thus, the actual reading is translating password or symbols presented 
in the writing form in terms of certain symbols and interpret it. 
2. Reading Comprehension 
Reading comprehension is one of the Bahasa Indonesia  skills that must be developed   at school. This is because 
the reading comprehension has become  something important and indispensable for students because students’ 
success largely depends on their ability to read. If students’   reading comprehension is lacking, it is possible to 
fail in learning or at least students will have difficulty in making progress. On the other hand, if the student has 
the ability to read with a good understanding, of course, they would have a better chance to succeed in learning. 
Reading comprehension ability   in this context refers to  the ability of students to grasp the information or ideas 
presented by the authors through readings so he can interpret ideas that they have discovered. Similarly, Nutall 
(1982) states that the purpose of reading comprehension is part of the process of reading comprehension. That is 
characterized by the process when the readers get the messages and meaning of the text thay have read. 
Furthermore, the message or the meaning conveyed can be in the forms of information, knowledge, and even 
happy or sad expression messages. 
Similarly, Syafi'ie (1999) states that reading comprehension is essentially a process of building understanding of 
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a written discourse. This process occurs in a way to match or connect schemata of knowledge and experience 
that have been previously owned with the   content of information of the discourse in order to build a good 
understanding of the discourse that has been read. Smith (1982) suggests that reading comprehension is an 
activity or activities undertaken by the reader to connect new information with old information in order to gain 
new knowledge. In addition, it is also done  to link information and gain new knowledge. The activities carried 
out by the reader in understanding the literature can be classified into   literal comprehension, interpretive 
comprehension,   critical comprehension and creative comprehension. 
Turner (1988) reveales that a reader  can be said to have good    understanding on the reading material  being 
read if the reader can (1) recognize the words or sentences in reading and know  its meaning, (2) connect the 
meaning of the experience that has gotten before with   the meaning  in the reading, (3) understand the whole 
meaning   contextually, and (4) make a   judgment on the content of reading material based on his reading 
experience. Furthermore, Brown (1984) states that the main principle of  good readers are readers who actively 
participate in the reading process. They have clear goals and monitor their reading goal of reading texts that they 
read. Good readers use comprehension strategy to put them in ease when constructing meaning. This strategy 
involves the activity to make reviews, create their own questions, make connections, visualize, know how words 
shape meaning, monitor, summarize, and evaluate. 
From some opinions on the above, it can be concluded that the principles of reading comprehension is that 
reading is a complex thought process that involves understanding words, sentences written by the author, 
interpreting the author’s  concepts, and summing it up in a good way. 
3. Reading Interest 
Vera Ginter (2009) defines reading as forms of behavior that is directed to do the reading as a strong level of 
pleasure in doing the reading because it is fun and delivering score. Further interest in reading is a fixed 
characteristic of the learning process through a life time (life-long learning) that contribute to the development, 
such as memacahkan issues, understand the character of others, creating a sense of security, good interpersonal 
relations and a growing appreciation of the daily activities. 
In contrast, Sinambela (1993) defines reading as a positive attitude and a sense of attachment to the child to the 
activity of reading and interested in reading books. Aspect of reading include reading pleasure, the frequency of 
reading and awareness of the benefits of reading. Interest in reading is the force that encourages children to 
observe, to feel interested and excited to read the activities that they want to do reading activities with their own. 
Aspect of reading include reading pleasure, the frequency of reading and awareness of the benefits of reading. 
Court (2010) reveales that reading is a tendency in people to be interested or favor and move him in the process 
of thinking included in the recount, to interpret the meaning and symbols written with visual motion involving 
the eyes, mind and memory speaker. In line with Rahayu (1999), it is explained that reading is an attitude and a 
keen sense of the books that you have on someone who is accompanied by feelings of pleasure and interest to 
perform activities of reading on their own accord without being told. 
According to Lilawati (1988) reading is a strong and deep concern accompanied with a sense of excitement for 
reading that directs the subject to read them on their own. Sinambela (1993) states that reading is a positive 
attitude and a sense of interest in the subject toward the activity of reading and his interest in reading books. 
From the above opinion, it can be affirmed that reading needs to be invested and grown since the child was a 
child because the child's interest in reading will not be formed by itself, but it  is strongly influenced by the 
stimulation derived from the child's environment. The family is the earliest and dominant in planting, cultivating 
and fostering reading interest in   children. Parents need to instill awareness of the importance of reading in a 
child's life, after which a new teacher at the school, peers and community. 
4. Data Findings 
Analysis of the data used to test the hypothesis of the study is an analysis of variance (Anova) dilanjutnya two 
lines with Scheffe test. After statistical analysis with a computer program (SPSS) version 19, the obtained results 
were overall hypothesis testing are summarized in the following table.  
Table 4. 1. Summary Testing Results 
4.1. The difference of reading comprehension ability among students  taught by  DRA,   PQRST, and   
DRTA learning models. 
After doing a statistical analysis by implementing univariate Anova two-way analysis of variance, F scores 
obtained count of 29,269 and significant score of 0.000. is smaller than significant standard α = 0.05. It can be 
concluded that there is a difference or effect of the learning model for reading comprehension skills among 
students taught by DRA  , PQRST, and DRTA learning models. 
From the results of the analysis, the  Ho (null Hyphothesis) stating that   "there is no difference between students' 
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Kemampuan Membaca Pemahaman
Duncan
a,b,c
21 59.1429
28 63.9286
30 72.8667
.099 1.000
Minat Baca
Rendah
Sedang
Tinggi
Sig.
N 1 2
Subset
Means for groups in homogeneous subsets are displayed.
Based on Type III Sum of Squares
The error term is Mean Square(Error) = 105.210.
Uses Harmonic Mean Sample Size = 25.714.a. 
The group sizes are unequal. The harmonic mean
of the group sizes is used. Type I error levels are
not guaranteed.
b. 
Alpha = .050.c. 
reading comprehension skills taught by DRA, PQRST  and DRTA learning models" is rejected and H1 which 
states "there is differences between students' reading comprehension skills taught by   DRA, PQRST  and DRTA 
learning models" is accepted. It means that there is a difference between students' reading comprehension skills 
taught by DRA, PQRST  and DRTA learning models". 
Based on the analysis of multiple comparisons with Duncan, it is clear that   the ratio of students’ reading 
comprehension   who are taught by the DRA,  PQRST and   DRTA learning model can be put into table as 
follows: 
Kemampuan Membaca Pemahaman
Duncan
a,b,c
23 53.5652
29 65.5862
27 77.1852
1.000 1.000 1.000
Model Pembelajaran
DRA
PQRST
DRTA
Sig.
N 1 2 3
Subset
Means for groups in homogeneous subsets are displayed.
Based on Type III Sum of Squares
The error term is Mean Square(Error) = 105.210.
Uses Harmonic Mean Sample Size = 26.087.a. 
The group sizes are unequal. The harmonic mean of the group
sizes is used. Type I error levels are not guaranteed.
b. 
Alpha = .050.c. 
 
The data mentioned above concluded that the DRA, PQRST, and DRTA learning mode are all the same on 
reading comprehension skills is evident from the test results on a subset Duncan DRA Model 1 (a) the average 
score of 53.5652, PQRST models on a subset of 2 (b) the average score of 65.5862, and model DRTA on subset 
3 (c) with the average score of 77.1852. Since the largest average score of reading comprehension ability is in 
DRTA it can be concluded that the DRTA learning model has advantages over the other two models, namely 
DRA and PQRST 
4.2 . The difference of  reading comprehension of students’ who has high, moderate, and low reading 
interest 
After doing statistical analysis with univariate Anova two-way analysis of variance, earned score of 9.76 and 
calculate F significant score of 0.000. Smaller than standard significant α = 0.05, it can be concluded that there is 
a difference or effect on reading comprehension ability   among students with low reading , moderatr, and high 
reading interest . 
From the results of the analysis, it is showed that Ho stating "there is no difference in the reading comprehension 
among students with low, moderate, high reading interest,    " is rejected and H1 which states "there is   
difference in the reading comprehension among students with low, moderate, high reading interest  "is accepted. 
This means that there is a difference in the reading comprehension among students  with low, moderate, high 
reading interest. 
Based on the analysis of multiple comparisons with Duncan, it is obtained   the fact that the ratio of the reading 
comprehension of students who have low, moderate, and high reading interest can be put into table as follows: 
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The data mentioned above concluded that the students who have low reading interest and reading 
comprehension reading ability was the same, while students who have   high reading interest will show better 
reading comprehesion. This is evident from the test results of students who coined Duncan reading low and is at 
the same subset of the subset 1 (a) the average score of each 59.1429 and 63.9286, while students who have a 
high interest in reading is the subset 2 (b) the average score of the reading comprehension of 72.8667. 
4.3 The interaction betwen the use of learning model and reading interest in affecting reading 
comprehension ability  
After doing statistical analysis with univariate Anova two-way analysis of variance, a score of 2.637 and F count 
significant score of 0.041. It is smaller than significant standard   α = 0.05. Thus, it can be concluded that there is 
a difference or effect of the interaction between (DRA, PQRST, and DRTA) learning model with   reading 
interest (low, moderate, and high) on the ability of reading comprehension. Descriptive statistical analysis of the 
results showed that the highest score of reading comprehension skills is in group interaction of DRTA learning 
model with   high reading interest that is equal to 88.5455 and the lowest score in the  DRA interaction learning 
model with a low reading interest is equal to 48.5714. 
These results indicate that Ho stating "there is no difference between students' reading comprehension skills in 
group interaction of (DRA, PQRST, DRTA) learning model with    reading interest (low, moderate, and high)" is 
rejected and H1 which states " there is  difference between students' reading comprehension skills in group 
interaction of (DRA, PQRST, DRTA) learning model with    reading interest (low, moderate, and high) "is, 
accepted. This means that there is a difference  between students' reading comprehension skills in group 
interaction of (DRA, PQRST, DRTA) learning model with    reading interest (low, moderate, and high)". 
Based on the analysis of multiple comparisons with Duncan, it is obtained   the fact that the ratio of     students' 
reading comprehension skills in group interaction of (DRA, PQRST, DRTA) learning model with    reading 
interest (low, moderate, and high) can be put in a table as follows: 
Kemampuan Membaca Pemahaman
Duncan
a,b
7 48.5714
8 51.5000 51.5000
8 60.0000 60.0000
6 64.3333 64.3333
8 64.5000 64.5000
12 65.3333 65.3333
11 66.5455 66.5455
8 74.2500
11 88.5455
.561 .094 .253 .081 1.000
Interaksi Model Pembelajaran
dengan Minat Baca
Model Pembelajaran DRA ; Minat
Baca Rendah
Model Pembelajaran DRA ; Minat
Baca Sedang
Model Pembelajaran DRA ; Minat
Baca Tinggi
Model Pembelajaran PQRST ;
Minat Baca Rendah
Model Pembelajaran DRTA ;
Minat Baca Rendah
Model Pembelajaran PQRST ;
Minat Baca Sedang
Model Pembelajaran PQRST ;
Minat Baca Tinggi
Model Pembelajaran DRTA ;
Minat Baca Sedang
Model Pembelajaran DRTA ;
Minat Baca Tinggi
Sig.
N 1 2 3 4 5
Subset for alpha = .05
Means for groups in homogeneous subsets are displayed.
Uses Harmonic Mean Sample Size = 8.375.a. 
The group sizes are unequal. The harmonic mean of the group sizes is used. Type I error levels are not
guaranteed.
b. 
 
a. In subset 1: students who are taught by DRA learning model with low reading interest   (48.5714)  have the 
same result  of reading comprehension as students who have  moderate reading interest  (51.500), while the 
result obtained from DRA learning model with a high reading interest obtained  ( 60,000).   
b. In subset 2: students who are taught by DRA learning model with moderate reading interest   (51.500) has 
the same  reading comprehension ability  with those taught by DRA learning model   with a high reading 
interest (60,000). 
c. In subset 3: students who are taught by DRA learning model with a high reading interest (60,000) have a 
reading comprehension similar to PQRST learning model with low reading (64.333), DRTA learning model 
with low reading (64.500), PQRST learning model with moderate reading (65.333), PQRST learning model 
with a high reading interest(66.5455). 
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d. In the subset 4: students who are taught by PQRST learning model with low reading (64.333), has similar 
reading comprehension ability  model DRTA with low reading interest (64.500), PQRST learning model 
with moderate reading (65.333), a model of learning PQRST with a high reading interest (66.5455), DRTA  
model of learning by reading wth moderate reading interest (74.250).  
e. In the subset 5: only students who are taught by DRTA learning model with a high reading interest obtained 
results (88.5455), so students learn by learning models DRTA  is in the category of high reading ability , 
their reading comprehension is very significant. In this lesson the students have a chance to understand 
what is learned, not just receive information only. Additionally, students can develop the ability to think in 
this lesson. Active involvement, either individually or in groups to make more students understand the 
material being studied reading so the reading comprehension of students categorized as high reading 
interest taught by using DRTA model perform better. 
5. Conclusion 
Based on the data display and the findings of research and discussion which has been described previously, then 
the final conclusion   can be described as follows. First, the ability of reading comprehension on a group of 
students who are taught by DRTA learning model is better  compared to the group of students who are taught 
using PQRST and DRA learning model. Thus, there is a significant difference in the reading comprehension  
between students who are taught by the learning model DRTA, PQRST DRA learning model  . Meanwhile,the 
difference in reading comprehension between  students who are taught by DRA learning model with students 
who are taught by PQRST models  are not very significant. 
Second, the group of students who have    high reading interest and taught by DRTA learning model yields a 
better  reading comprehension   compared to the group of students who have   high reading interest taught by 
PQRST and DRA learning model.However,  the difference of comprehension of a group of students who have 
high reading interest   taught by DRA learning model and  students who are taught by PQRST learning models  
are not very significant. Then, there are differences in students' reading comprehension skills is significant for 
those studnts who have low reading interest and those who have high reading interest.Thus, students who have   
high reading interest  ia assumed to have higher reading comprehension than that students who are put into those 
who have low reading interest. 
Third, there is an influence of the interaction model of learning to   students' reading comprehension skills. It is 
based on the comparison of the average reading comprehension skills among students taught by DRA, PQRST, 
and DRTA learning model which is done by comparing the average reader comprehension skills among students 
who have     low, moderate, and high reading interest    
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Attachment 
Tabel 4. 1. Table 1. Summary  Testing Results 
 Source Type III Sum 
Of Squares 
        Df Mean square F  Sig 
Model 
Model 
Minat 
Model 
Eror 
Total 
354927.331a 
6158.775 
2053.618 
1109.948 
7364.669 
362292.000 
9 
2 
2 
4 
70 
79 
394436.370 
3079.387 
1026.809 
277.487 
105.210 
374.836 
29.269 
9.760 
2.639 
.000 
.000 
.000 
.041 
a. Rsquared = 9.80 (Ajusted R Squared =.977) 
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